Classroom Management

[Classroom Management in English Teaching Classroom
One of the simplest principles of classroom management centers on the physical environment for learning, the classroom itself. (Brown, 1994,66). We can consider the following:
1. Sight, sound, and comfort: If a teacher has any power to control the following, then it will be wroth his time to do so:
- The classroom is neat, clean, and orderly in appearance.
-Blackboards are erased and organized.
-Chairs are appropriately arranged
-The classroom is as free from external noises as possible.
-Heating and cooling systems (if found) are operating.
2. Seating arrangements:
Students are members of a team and should be able to see one another, to talk to one other. Teachers are advised to consider patterns of semi-circle, U-shape or circles.
3. Blackboard use:
The blackboard is one of the teachers’ greatest allies. It gives students added visual inputs along with auditory. It allows teachers to illustrate with words and pictures and graphs and charts. Teachers are advised to try to be neat and orderly in their blackboard use, erasing as often as appropriate, a messy, confusing blackboard drives students crazy (A.Latif, 1999,17).
4. Equipment: 
If a teacher is using electrical equipment, he ought to make sure that:
- The room has outlets.
-The equipment fits comfortably in the room.
-Everyone can see or hear it
-He leaves enough time before and after class to get the equipment and return it to its proper place.
-The machine actually works.
-He knows how to operate it.
There is an extra light bulb or battery or whatever else he will need if a routine replacement is in order.
5. Teachers voice and body language: 
One of the first requirements of good teaching is good voice projection. A teacher needs to be heard clearly by all the students in the room. Nonverbal messages are very powerful in communication. The following points are very important to teachers:
-Let your body posture exhibit an air of confidence. 
-Your face should reflect optimism, brightness, and warmth. 
-Use facial and hand gestures to enhance meaning of words and sentences that might otherwise be unclear.
-Make frequent eye contact with all students in the class.
-Do not bury yourself in your notes and plans.
-Do not plant your feet firmly in one place for the whole hour.
-Move around the classroom, but not to distraction.
-Dress appropriately and consider the expectations of your students.
6. Teaching crowded classes:
Since 1994, our classrooms are becoming more and more crowded (55 students in a room) because of lack in classrooms and the floods of people who were returning to Gaza. We advised our teachers to:
-Try to make each student feel important by learning names and using them (name tags).
-Get students to do as much interaction work as possible.
-Optimize the use of pair work and small group work, considering the variation in ability levels.
-Increase using audio-visual aids, tapes, video, pictures, films and extra materials. 
-Use peer-teaching approach.
-Give students a range of extra-class work.
-Divide the class into small classes and develop student leaders (study groups).
-Set up small learning centers in the class where students can do individualized work.
7. Discipline:
If all of our students were hard- working, intrinsically motivated, active, dedicated, intelligent learners, teachers would still have discipline problems: Teachers are advised to make the following applications:
- Learn to be comfortable with your position of authority.
-Gain the respect of your students by treating them all with equal fairness.
-State clearly and explicitly to your students what your expectations are regarding their behavior in class: speaking, turn talking, respect for others, group work, pair work, individual work, test talking, attendance, tardiness, absence policy and homework. Try to achieve an agreement with your students, from the first week of the school-year, to establish 
-Be firm but warm dealing with variances to these expectations.
-Do your best to preserve the dignity of your students; do not humiliate the student in front of classmates.
-Try to resolve disciplinary matters outside of class time, so that valuable class minutes are not spent focusing on one student.
-Try to find the source of the problem rather than treating symptoms.
-If you cannot resolve a recurring disciplinary problem, then consult the school counselor or administrator.
Teaching Aids
Using teaching aids helps the learning process and brings variety to a lesson. Teachers can use the following while teaching English as a foreign language:
1. The Course Cassette: 
This is an essential aid to the teachers. It contains recording of dialogues, reading texts…. etc. in the Students’ Book by native speakers. References are made to use it in each lesson note. The teacher can play the cassette at home to familiarize himself with the sound of the language, to give him a good model of pronunciation for his students. The teacher can play it in class to give a model for the dialogues or to expose his students to the longer reading passages. Students will then hear native speakers English, with correct pronunciation, rhythm, stress and intonation, and will also get used to hearing different voices speaking English. Playing the cassette for the listening activities is obviously much better than reading the listening texts by the teacher. Teachers must be careful about using the cassette in the reading activities. If they play it, or read it aloud before the students do the reading tasks, they are practicing listening, not reading ( Nofal, 1995,29). Teachers can play the cassette, or read the passage aloud, only after students have done and checked the reading task.
1. The Blackboard:
The blackboard is a visual aid. What is written on the board helps to reinforce learning, so teachers ought to think carefully about what they write (the from of new language, model sentences, etc) and how they write it (the position on the board and a good model of handwriting). Quick drawings on the board are often a good way to show meaning. Teachers must remember that what is written on the board will be before the students’ eyes for the rest of the lesson unless the teacher removes it, so he can clean the board regularly during the lesson to prevent attention being focused on what is no longer relevant.
Flashcards, Pictures, Wall Charts, Real Objects, Maps:
Any visual aids the teacher can prepare and bring to class will help to make the language more alive. Pictures can be used for presenting the meaning of new words, for quick drills, for revision and for encouraging wider discussions. Word cards will give variety of presenting the written form of new language, to practice spelling and structures and in sequencing exercises. Teachers can think of some ideas in advance, and encourage students to help in preparing or bringing some visual aids or real objects.
Gestures and Actions:
The teacher, himself, is the best visual aid. His facial expressions and body language can convey a lot of meaning to students. Miming, or doing actions without words, is often a very effective way of showing meaning, and it reduces the amount of explaining or “teacher's talk”. Gestures can also be used for quick prompts, for example: present, past and future; today, tomorrow…etc.
Projects:
Sometimes the theme of a unit may motivate the students to research more deeply into it. The teacher should then suggest that they begin a project (oral or written) and ultimately present it to the class e.g. “Animals in the World “.
Projects bring together all the language skills in a purposeful way as well as acting as a stimulus to students. The work can be carried out individually, in pairs or small groups.
Use of Arabic:
Should Arabic be used in an English class? Most people would say: only when absolutely necessary. But when is that? Perhaps we can agree that using Arabic to translate words and sentences too often is the way of a lazy teacher who is training students to be lazy. If the teacher ever feels that translating will help the students, he must think again because translation prevents students from thinking for themselves and slows down the process of learning to think in English.
From my experience, I suggest that only students, and normally only in two situations should use Arabic in the class: First, when teachers are introducing a new topic and wish to motivate the students to think about it. They (Ss) may want to say something but not know the words. Second, if the teacher wants to check understanding of meaning, he may want weaker students to confirm their understanding in Arabic. But the more English is used in the classroom, the more the students will retain and therefore use.

