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        Introduction 
The full name of the Communicative Approach (CA) is "The Communicative ?Adaptive approach." This highlights the two most distinctive features of the CA: 
First, that it is a new way to understand human emotionally-laden communications.
Second,  that it has shown that the primary function of the emotion-processing mind is to cope with - adapt to - immediate emotionally-charged triggering events. 
        What is the Communicative Approach?
The Communicative Approach (CA) was developed by Robert Langs MD, In the early 1970's. It is a new theory or paradigm of emotional life and psychoanalysis that is centered on human adaptations to emotionally-charged events--with full appreciation that such adaptations take place both within awareness (consciously) and outside of awareness (unconsciously). The approach gives full credence to the unconscious side of emotional life and has rendered it highly sensible and incontrovertible by discovering a new, validated, and deeply meaningful way of decoding unconscious messages. This procedure-called trigger decoding--has brought forth new and highly illuminating revisions of our understanding of both emotional life and psychotherapy, and it calls for significant changes in presently accepted psychoanalytic thinking and practice. 
The CA has exposed and offered correctives for much of what's wrong with our current picture of the emotional mind and today's psychotherapies-critical errors in thinking and practice that have cause untold suffering throughout the world. In essence, the approach has shown that emotional problems do not arise first and foremost from disturbing inner memories and fantasies or daydreams; nor do they arise primarily from consciously known thoughts and patterns of behavior. Instead, emotional disturbances arise primarily from failed efforts at coping with current emotionally-charged traumas. 
        A new way to understand human emotionally-laden communications.
As a new theory of how we cope with emotionally-charged incidents and events-a theory of emotional life-the main features of the CA are: 
        Humans have evolved and are designed mentally to cope with immediate emotionally-charged experiences-triggering situations. 
        These adaptive thoughts and behaviors have both conscious and unconscious sources and features. We cope emotionally on two levels: first, directly and with undisguised awareness of what we are reacting to and how we are reacting (conscious system activities), and second, indirectly (reacting to one person when the response belongs to someone else) and without awareness of what we are reacting to unconsciously-this information is never directly recognized, but always is encoded in our stories (deep unconscious system activities). 
        Because we are so terrified and disturbed by traumatic emotional experiences-much of it through their connection to harm and death-we use a lot of denial consciously. This denial-ultimately a denial of death-is self-protective, but very costly in self-harm and harm to others. Unconscious death anxiety unwittingly motivates many destructive decisions, choices and actions. All in all, the most powerful influences in our emotional lives are perceived outside of awareness (subliminally or unconsciously) and responded to similarly--without our knowing the deeper reasons for what we are doing. 
        Perception has primacy over fantasy and memory-what we perceive at the moment is what we adapt to first and foremost. Past experiences and our memories and inner state affect how we cope, but our prime devotion is coping in the present. 
        Unconscious perception is a basic human resource. Unconscious experiences are reflected in unconscious messages-messages that are disguised or encoded in the stories we tell to ourselves (daydreams), dream about, and tell to others. 
        Many of the most frightening things we perceive, and their most disturbing implications, are perceived unconsciously and conveyed through encoded stories. 
        These unrealized events/inputs strongly affect every aspect of our emotional lives. 
        Decoding disguised messages in light of their triggers is critical to developing a sound picture of what you are reacting to unconsciously and the deeper reasons for why you do what you do and say what you say. 
        By design, the emotional mind is made up of two systems: First, a conscious system connected directly to awareness. This system creates manifest or surface messages and is responsible for daily coping efforts. It is a system of 'What you say is what you mean.' The sequence is: conscious perception, conscious processing, and conscious response. It also is system that screens out and denies many important emotionally-charged meanings and experiences because their implications are unbearable to behold. 
 
        The primary function of the emotion-processing mind is to cope with - adapt to - immediate emotionally-charged triggering events. 
A deep unconscious system that is connected to awareness solely through encoded messages. It is a highly perceptive system-we know the truths of our emotional lives unconsciously rather than consciously. This system creates encoded messages that must be decoded in light of the triggers that set them off. It is a system of 'What you say is not what you mean; what you mean is disguised/encoded.' 
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        SUMMARY:
This article refers to the way teachers can focus the teaching of the foreign language in the classroom in such a way that students can communicate in a conscious way, taking into account their real experiences. Here, the origin of the Communicative Approach as a combination of different methods is clearly explained, as such as the role of the teacher and the students in communicative English as a Second Language class. The article also gives some examples of Communicative activities that can be developed in a class from the communicative point of view.

This digest will take a look at the Communicative Approach   to the teaching of foreign languages. It is intended as an introduction to the Communicative Approach for teachers and teachers-in-training who want to provide opportunities in the classroom for their students to engage in real-life communication in the target language. Questions to be dealt with include what the Communicative Approach is, where it came from, and how teachers' and students' roles differ from the roles they play in other teaching approaches. Examples of exercises that can be used with a Communicative Approach are described, and sources of appropriate materials are provided. 
        WHERE DOES COMMUNICATIVE LANGUAGE TEACHING COME FROM?
Its origins are many, insofar as one teaching methodology tends to influence the next. The Communicative Approach could be said to be the product of educators and linguists who had grown dissatisfied with the audiolingual and grammar-translation methods of foreign language instruction. 
They felt that students were not learning enough realistic, whole language. They did not know how to communicate using appropriate social language, gestures, or expressions; in brief, they were at a loss to communicate in the culture of the language studied. Interest in and development of communicative -style teaching mushroomed in the 1970s; authentic language use and classroom exchanges where students engaged in real communication with one another became quite popular. 
In the intervening years, the Communicative Approach has been adapted to the elementary, middle, secondary, and post-secondary levels, and the underlying philosophy has spawned different teaching methods known under a variety of names, including notional-functional, teaching for proficiency, proficiency-based instruction, and communicative language teaching. 
        WHAT IS COMMUNICATIVE LANGUAGE TEACHING?



Communicative language teaching makes use of real-life situations that necessitate communication. The teacher sets up a situation that students are likely to encounter in real life. Unlike the audiolingual method of language teaching, which relies on repetition and drills, the Communicative Approach   can leave students in suspense as to the outcome of a class exercise, which will vary according to their reactions and responses. The real-life simulations change from day to day. Students' motivation to learn comes from their desire to communicate in meaningful ways about meaningful topics. 
Margie S. Berns, an expert in the field of communicative language teaching, writes in explaining Firth's view that "language is interaction; it is interpersonal activity and has a clear relationship with society. In this light, language study has to look at the use (function) of language in context, both its linguistic context (what is uttered before and after a given piece of discourse) and its social, or situational, context (who is speaking, what their social roles are, why they have come together to speak)" (Berns, 1984, p. 5). 
        WHAT ARE SOME EXAMPLES OF COMMUNICATIVE EXERCISES?
In a communicative classroom for beginners, the teacher might begin by passing out cards, each with a different name printed on it. The teacher then proceeds to model an exchange of introductions in the target language: "Guten Tag. Wieheissen Sie?" Reply: "Icheisse Wolfie," for example. Using a combination of the target language and gestures, the teacher conveys the task at hand, and gets the students to introduce themselves and ask their classmates for information. They are responding in German to a question in German. They do not know the answers beforehand, as they are each holding cards with their new identities written on them; hence, there is an authentic exchange of information. 
Later during the class, as a reinforcement listening exercise, the students might hear a recorded exchange between two German freshmen meeting each other for the first time at the gymnasium doors. Then the teacher might explain, in English, the differences among German greetings in various social situations. Finally, the teacher will explain some of the grammar points and structures used. 
The following exercise is taken from a 1987 workshop on communicative foreign language teaching, given for Delaware language teachers by Karen Willetts and Lynn Thompson of the Center for Applied Linguistics. The exercise, called "Eavesdropping," is aimed at advanced students. 
"Instructions to students" Listen to a conversation somewhere in a public place and be prepared to answer, in the target language, some general questions about what was said. 
1. Who was talking? 
2. About how old were they? 
3. Where were they when you eavesdropped? 
4. What were they talking about? 
5. What did they say? 
6. Did they become aware that you were listening to them? 
The exercise puts students in a real-world listening situation where they must report information overheard. Most likely they have an opinion of the topic, and a class discussion could follow, in the target language, about their experiences and viewpoints. 
Communicative exercises such as this motivate the students by treating topics of their choice, at an appropriately challenging level. 
Another exercise taken from the same source is for beginning students of Spanish. In "Listening for the Gist," students are placed in an everyday situation where they must listen to an authentic text. 
"Objective." Students listen to a passage to get general understanding of the topic or message. 
"Directions." Have students listen to an announcement to decide what the speaker is promoting. 
 (The announcement can be read by the teacher or played on tape.) Then ask students to circle the letter of the most appropriate answer on their copy, which consists of the following multiple-choice options: 
· a taxi service 
· b. a hotel 
· c. an airport 
· d. a restaurant 
Gunter Gerngross, an English teacher in Austria, gives an example of how he makes his lessons more communicative. He cites a widely used textbook that shows English children having a pet show. "Even when learners act out this scene creatively and enthusiastically, they do not reach the depth of involvement that is almost tangible when they act out a short text that presents a family conflict revolving round the question of whether the children should be allowed to have a pet or not" (Gerngross & Puchta, 1984, p. 92). He continues to say that the Communicative Approach  "puts great emphasis on listening, which implies an active will to try to understand others. [This is] one of the hardest tasks to achieve because the children are used to listening to the teacher but not to their peers. There are no quick, set recipes. 
That the teacher be a patient listener is the basic requirement" (p. 98). 
The observation by Gerngross on the role of the teacher as one of listener rather than speaker brings up several points to be discussed in the next portion of this digest. 
        HOW DO THE ROLES OF THE TEACHER AND STUDENT CHANGE IN COMMUNICATIVE LANGUAGE TEACHING?
Teachers in Communicative  classrooms will find themselves talking less and listening more--becoming active facilitators of their students' learning (Larsen-Freeman, 1986). The teacher sets up the exercise, but because the students' performance is the goal, the teacher must step back and observe, sometimes acting as referee or monitor. A classroom during a Communicative activity is far from quiet, however. The students do most of the speaking, and frequently the scene of a classroom during a Communicative exercise is active, with students leaving their seats to complete a task. 
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        Introduction
Perhaps this difference in orientation explains why Communicative Language Teaching has survived into the new millennium. Because it refers to a diverse set of rather general and uncontroversial principles Communicative Language Teaching can be interpreted in many different ways and used to support a wide variety of classroom procedures. The principles themselves can be summarized as follows: 
        The goal of language learning is communicative competence
        Learners learn a language through using it to communicate
        Authentic and meaningful communication should be the goal of classroom activities.
        Fluency and accuracy are both important dimension of communication.
        Communication involves the integration of different language skills   Learning is a gradual process that involves trial and error Several contemporary teaching approaches such as Content Based Instruction,
        Cooperative Language Learning, and Task-Based Instruction can all claim to be applications of these principles and hence continue as mainstream approaches today.
 
In the last thirty years there has also been a substantial change in where and how learning takes place. In the seventies teaching mainly took place in the classroom and in the language laboratory. The teacher used chalk and talk and the textbook.
Technology amounted to the tape recorder and film strips. However towards the end of the seventies learning began to move away from the teacher?s direct control and into the hands of learners through the use of individualized learning, group work and project work.
        Context and resources
The contexts and resources for learning have also seen many changes since the 1970s. Learning is not confined to the classroom: it can take place at home or in other places as well as at school, using the computer and other forms of technology.
Today?s teachers and learners live in a technology-enhanced learning environment.
Videos, computers and the internet are accessible to almost all teachers and learners and in smart schools the language laboratory has been turned into a multimedia centre that supports on-line-learning. Technology has facilitated the shift from teacher-centered to learner-centered learning. Students now spend time interacting not with the teacher, but with other learners using chatrooms that provide access to more authentic input and learning processes and that make language learning available at any time.
        Influences from corporate sector
In the last decade or so language teaching has also been influenced by concepts and practices from the corporate world. In the seventies, four ingredients were seen as essential to provide for effective teaching: teachers, methods, course design, and tests. Teaching was viewed rather narrowly as a self-contained activity that didn?t need to look much beyond itself. Improvements in teaching would come about through fine-tuning methods, course design, materials and tests. By comparison effective language teaching today is seen both as a pedagogical problem and well as an organizational one. On the pedagogical side teachers are no longer viewed merely as skilled implementers of a teaching method but as creators of their own individual teaching methods, as classroom researchers, and curriculum and materials developers. Beyond the pedagogical level however and at the level of the institution, schools are increasingly viewed as having similar characteristics to other kinds of complex organizations in terms of organizational activities and processes and can be studied as a system involving inputs, processes, and outputs. Teaching is embedded within an organizational and administrative context and influenced by organizational constraints and processes. In order to manage schools efficiently and productively it is necessary to understand the nature of the organizational activities that occur in schools, the problems that these activities create, and how they can be effectively and efficiently managed and controlled. These activities include setting and accomplishing organizational goals, allocating resources to organizational participants, coordinating organizational events and processes, and setting policies to improve their functioning (Visscher 1999).
This management-view of education has brought into language teaching concepts and practices from the commercial world, with an emphasis on planning, efficiency, communication processes, targets and standards, staff development, learning outcomes and competencies, quality assurance, strategic planning, performance appraisal, and best practice. We have thus seen a movement away from an obsession with pedagogical processes to a focus on organizational systems and processes and their contribution to successful language programs (Richards 2001).
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