Reading
Planning a lesson involving a text. 
 

        Introduction
        Then you can adapt one of these methods.
        Conclusion
 
Introduction:
If your lesson involves a text, how will you handle it? Naturally, when you are handling a long text, the first thing that comes to your mind is to split it up into short, more manageable parts. 
Who reads? 
1.     Students read aloud after you. 
2.     The students read aloud. 
3.     The students read silently. 
Then you can adapt one of these methods. 
1- The text or part of the text is written on the board. In this way the students see a different script and their attention is focused on the teacher and on their books.
2- The text is built up orally with the help of some pictures and word cues. 
3- Questions and answers.   
4- Jumbled sentences on card, stuck on the board. 
  5- Students read and put the sentences in the right order. 
  6- Students read the text in their books, and then put the sentences in the right order. 
  7- The text can be represented as a gap-filling exercise (just remove every seventh word or so.) The students can either read the text or fill in the missing words, or they can read and fill in the missing words without having previously seen the completed text. 
  8- Paired text completion: 
Students A and B are given copies of the text where different information has been left out. The two copies so prepared that students A and B can fill in their spaces and thus complete their texts by asking their parents questions. 
    Now look at the following practice activities which can be done on a text and decide what skills they are practicing.
 Find and point to a word beginning with ?a? and ending with ?e? in the first paragraph.
One student makes g the question from word prompts. Another student answers the question. E.g. (What / friends / wearing?) 
(Student 1: What were the friends wearing?) 
(Student 2: They were wearing?) 
  3. Jumbled letters: 
What is the word 'fiend?? 
  4. Finish this sentence 
 You: They had been. 
Student: They had been climbing for an hour. 
  5.Find this word (any word) in the text and write it on the board 
 6. Jumbled words: 
 (Yesterday suggested boss to his job he changed his) students arrange the words in the right order without having the text in front of them or depending on the ability to see it before the class does.  They can read the text and put the words in the right order. 
  7. Find all the four letter words in the paragraph?. 
  8. Students retell the text orally using picture or word prompts. 
  9. Students write a dialogue base do n the text.  
  10. Structure practice based on the text, e.g. should +have + pp. 
          You: They didn?t take any water. 
Student: They should have taken some water. 
  11. Revelations: 
You have a word written on a piece of card and reveal the word to the students letter by letter.  At each stage the students try to guess what the word is.  Once the word has been guessed, students tell you what the next letter is going to be. 
    12. Parallel text: 
Students use the original text as a base and substitute various pints of information to produce a different text. 
Conclusion 
With very little effort on the part of the teacher, checking comprehension of a reading text needs be neither boring nor limited to only a few students, but it can be an interesting activity which all the class can take part in. 
Reading Comprehension
 
        Before staring your lesson, think about these questions: 
        Now read this, Please! 
        Types of comprehension Questions 
        Activity One 
        Activity Two (A game) 
        Activity Three
        Activity Four (A game) 
 
Suggestions and Activities:- 
The following article deals with Points we invite teachers to consider prior to attempting the reading skill. 
Before staring your lesson, think about these questions: 
1-    What is the purpose of the reading passage?  Is it to improve your students' reading skill or to reinforce structure? 
2-    On average, how many new words are included in the passage and how do you deal with them?
3- When introducing the text, who reads? 
        a) You.           b) The student aloud               c) The student silently
4- In the textbooks which you use, do these questions cheek your students'  comprehension of the text? 
5- Are the questions in any sort of order? E.g. From easy to difficult to answer.
Do the parts of text, which provide the answer to the questions, follow the same order as the questions themselves? 
6-  Are the questions you use, GLOBAL OR SEPECIFIC? 
Global questions check whether your students have understood the idea which is central to the whole text.  Usually students have to read most of a text to be able to answer a global question. 
Specific questions, however, focus on some points of detail.  Students can answer these questions by reading one sentence, for example. 
Now read this, Please! 
     Questions that follow the reading of a passage are usually intended to check whether the class as a whole has understood the passage or not.  In practice, what invariably happens is that the same brighter students answer all the time, while the others stay quite in many cases, it is impossible for the teacher to tell if these others have really understood nothing or they are just too lazy to put up their hands.  
Types of comprehension Questions 
       ( Multiple-choice questions. 
        True / false( statements. 
        Open ended( questionings.  
        Open ended( statements. 
        Polar( questions. (Students answer only with yes or no) 
 There are many ways of answering that all the class does participate. 
 Try just one of these activities:- 
Activity One: 
Make the students answer the questions.  Write some questions. 
The questions should be carefully graded, going from very easy to more and more difficult to answer.  This activity will finish when the first student has answered all the questions. 
Notice: 
In this way, each student can work at his own speed and within his own limitations. 
Observation: 
         The weaker student will have answered only the earlier, easier questions while the brighter students may have answered them all.
Activity Two: (A game) 
Write each question on a piece of card and distribute these cards amongst the students.  When a student finishes writing the answers on his piece of card, he then asks the teacher for a different question or to exchange his card with another student.  The first student to have answered all the questions is the winner. 
Activity Three
Use TRUE/FALSE statements. Give the class a statement and have students decide weather it is true or false. 
Notice: 
By applying this activity, it is easy to involve the entire class by asking them to put up their right hand for true and their left for false. You are able to cheek comprehension at a glance. 
 Activity Four. (A game) 
The class is divided into two teams and each team chooses a representative. At the front of the class are two chairs; a true chair and a false chair. The two students stand midway between the two chairs. The teacher or one of the other students from the class makes a true / false statement and the students at the front have to got to the appropriate chair and sit on it. The first student to sit on the appropriate chair wins a point for his team. 
Teaching Reading
 

        Teaching Reading
        Conclusion
In the seventies, second language reading ability was viewed as the mastery of specific reading subskills or microskills, a view that to some extent ontinues to inform approaches to the teaching of reading today. Skills formed the basis for second language reading instruction and these included:
        Discerning main ideas 
        Understanding sequence
        Noticing specific details
        Making inferences
        Making comparisons
        Making predictions
These skills were often taught separately. As with listening, bottom-up views of reading dominated theory and pedagogy and reading tended to be taught by providing texts (usually contrived texts written to word lists) which student students read and then answer comprehension questions about. In many classrooms there was little difference in approach between teaching reading and testing reading.
Advanced reading served as a form of cultural enrichment rather than any real-world In the last 30 years the fields of psycholinguistics, cognitive science, discourse and text analysis as well as the field of second language reading research have considerably enriched our understanding of second language reading processes.
Research has examined such issues as the role of scripts and schema in L2
comprehension, the nature of coherence and cohesion in texts, the effects of cross cultural difference in schematic knowledge, the role of prior knowledge in comprehension, and how knowledge of text structure and discourse cues affects comprehension.. Research has demonstrated that L2 readers can benefit from the understanding of text structures and from the use of text-mapping strategies that highlight text structures and their function.
The role of vocabulary in reading has also been extensively researched. Issues that have been examined include:
        The number of words needed to read L2 texts
        The role of context in understanding news words in texts
        The relationship between language proficiency and reading ability
        Strategies for remembering words
        Effective dictionary use
        Incidental learning of vocabulary through reading
 
With respect to the last issue, Hu and Nation (1992) found that a vocabulary of 5000 words was needed to read short unsimplified novels for pleasure, while Hazenberg and Hulstijn (1996) found that twice as many words as that were needed to read first-year university materials. Both studies emphasize the need for vocabulary development a s a component of a reading course, since L2 learners typically are under prepared for reading unsimplified texts.
Differences between proficient and non-proficient readers has been another focus of research and generated interest in the value of strategy instruction. The teaching of reading has been one area where strategy training is seen to be teachable, particularly with less proficient readers. Better readers seem to actively control their reading and their use of reading strategies. Current thinking on the teaching of L2 reading strategies suggests (Janzen 2000):
  The teaching of strategies should be contextualized   Strategies should be taught explicitly through direct explanation, modeling, and feedback.
  There should be a constant recycling of strategies over next texts and tasks
  Strategies should be taught over a long period of time. Grabe suggest the following research findings should inform approaches to L2 reading:
        The importance of discourse structure and graphic representations
        The importance of vocabulary in language learning
        The need for language awareness and attending to language and genre form
        The existence of a second language proficiency threshold in reading
        The importance of metacognitive awareness and strategy learning
        The need for extensive reading
        The benefits of integrating reading and writing
        The importance of Content-Based Instruction (Grabe 2002, 277)
Although L2 reading programs are often designed to serve the needs of learners needing reading for academic purposes, the role English plays as the language in the Information and Communication Age is also prompting a rethinking of approaches to the teaching of reading in many parts of the world. Students must now learn to be able to apply what they have learned, to use knowledge to solve problems, and to be able to transfer learning to new situations. Educationists argue that learners need to develop effective analytical processing skills through reading, problem solving and critical thinking, and to develop technical reading skills rather than those used for literary reading. These should be based on the use of authentic texts. In addition information-literacy skills are needed, i.e. the skills needed to access, analyze, authenticate and apply information acquired from different sources and turn it into useful personal knowledge (Jukes and McCain, 2001).
 
        Conclusion
        Reading is viewed as skill development
        Language deficiency seen as the major obstacle to reading ability (e.g.
vocabulary and grammatical knowledge)
        Learning is text driven
        Comprehension is a process of decoding texts
        Reading skills developed through graded and specially written texts
        Literary reading skills the focus at higher levels and the reading of poetry, drama and literature
        Effective comprehension is seen as developing automaticity in basic skills
        Reading based on print materials and primarily serves the purpose of
obtaining information .
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Introduction
This article is in two parts. The first will look at some of the shifts and trends in theories relating to reading. The second part will examine tips and guidelines for implementing a theory of reading which will help to develop our learner's abilities.
Just like teaching methodology, reading theories have had their shifts and transitions. Starting from the traditional view which focused on the printed form of a text and moving to the cognitive view that enhanced the role of background knowledge in addition to what appeared on the printed page, they ultimately culminated in the metacognitive view which is now in vogue. It is based on the control and manipulation that a reader can have on the act of comprehending a text. 
 
The traditional view
According to Dole et al. (1991), in the traditional view of reading, novice readers acquire a set of hierarchically ordered sub-skills that sequentially build toward comprehension ability. Having mastered these skills, readers are viewed as experts who comprehend what they read. 
· Readers are passive recipients of information in the text. Meaning resides in the text and the reader has to reproduce meaning. 
· According to Nunan (1991), reading in this view is basically a matter of decoding a series of written symbols into their aural equivalents in the quest for making sense of the text. He referred to this process as the 'bottom-up' view of reading. 
· McCarthy (1999) has called this view 'outside-in' processing, referring to the idea that meaning exists in the printed page and is interpreted by the reader then taken in. 
· This model of reading has almost always been under attack as being insufficient and defective for the main reason that it relies on the formal features of the language, mainly words and structure. 
Although it is possible to accept this rejection for the fact that there is over-reliance on structure in this view, it must be confessed that knowledge of linguistic features is also necessary for comprehension to take place. To counteract over-reliance on form in the traditional view of reading, the cognitive view was introduced.
The cognitive view
The 'top-down' model is in direct opposition to the 'bottom-up' model. According to Nunan (1991) and Dubin and Bycina (1991), the psycholinguistic model of reading and the top-down model are in exact concordance. 
· Goodman (1967; cited in Paran, 1996) presented reading as a psycholinguistic guessing game, a process in which readers sample the text, make hypotheses, confirm or reject them, make new hypotheses, and so forth. Here, the reader rather than the text is at the heart of the reading process. 
· The schema theory of reading also fits within the cognitively based view of reading. Rumelhart (1977) has described schemata as "building blocks of cognition" which are used in the process of interpreting sensory data, in retrieving information from memory, in organizing goals and subgoals, in allocating resources, and in guiding the flow of the processing system. 
· Rumelhart (1977) has also stated that if our schemata are incomplete and do not provide an understanding of the incoming data from the text we will have problems processing and understanding the text. 
Cognitively based views of reading comprehension emphasize the interactive nature of reading and the constructive nature of comprehension. Dole et al. (1991) have stated that, besides knowledge brought to bear on the reading process, a set of flexible, adaptable strategies are used to make sense of a text and to monitor ongoing understanding.
The metacognitive view
According to Block (1992), there is now no more debate on "whether reading is a bottom-up, language-based process or a top-down, knowledge-based process." It is also no more problematic to accept the influence of background knowledge on both L1 and L2 readers. Research has gone even further to define the control readers execute on their ability to understand a text. This control, Block (1992) has referred to as metacognition. 
· Metacognition involves thinking about what one is doing while reading. 
Klein et al. (1991) stated that strategic readers attempt the following while reading: 
· Identifying the purpose of the reading before reading 
· Identifying the form or type of the text before reading 
· Thinking about the general character and features of the form or type of the text. For instance, they try to locate a topic sentence and follow supporting details toward a conclusion 
· Projecting the author's purpose for writing the text (while reading it), 
· Choosing, scanning, or reading in detail 
· Making continuous predictions about what will occur next, based on information obtained earlier, prior knowledge, and conclusions obtained within the previous stages. 
Moreover, they attempt to form a summary of what was read. Carrying out the previous steps requires the reader to be able to classify, sequence, establish whole-part relationships, compare and contrast, determine cause-effect, summarize, hypothesize and predict, infer, and conclude. 
Conclusion
In the second part of this article I will look at the guidelines which can also be used as general ideas to aid students in reading and comprehending materials. These tips can be viewed in three consecutive stages: before reading, during reading, and after reading. For instance, before starting to read a text it is natural to think of the purpose of reading the text. As an example of the during-reading techniques, re-reading for better comprehension can be mentioned. And filling out forms and charts can be referred to as an after-reading activity. These tasks and ideas can be used to enhance reading comprehension. 
